GROSSMONT UNION HIGH SCHOOL DISTRICT
Title III Year 2 LEA Improvement Plan Addendum
Directions: Provide information requested for each cell in the outline. The cells expand to allow space needed for narrative responses under each
item. All Title III Year 2 LEAs must submit a copy of this IPA to their regional COE lead and to CDE at LEAP-TITLEIIIYear2@cde.ca.gov.

1. Conduct an analysis of data. Identify and describe the factors that prevented the local educational agency (LEA) from achieving the
Title III Annual Measurable Achievement Objectives (AMAOs) (Five page maximum for this item).
A. Analysis of data based on CELDT, CST, CMA, CAPA, and CAHSEE, and problems found.

CELDT
According to the overall data of CELDT for GUHSD students, the percent of EL students making progress has increased over the last two years even with our
population growth of newcomer students. The majority of EL students score at the Intermediate (34.3%) and Early Advanced (31.7%) proficiency levels. When
analyzing the change in CELDT overall proficiency levels from 2008-09 to 2009-10, 51.9% of students have no change in score and 38.9% make a progress of one
proficiency level. However, it is disconcerting to find that 4.8% of students had a decrease in their proficiency of one or two levels.
Of the four skill areas (scaled scores) that are assessed on the CELDT exam, speaking has been the weakest skill for EL students since 2007, with writing
following closely. EL students are performing the highest on the listening assessment section.
CAHSEE
ELs are not passing at the same rates as English-only and R-FEP students in ELA and mathematics. Although 37% of EL students passed the ELA portion of the
CAHSEE, only 9% of these students scored proficient in ELA. Students who are in U.S. schools 4 or more years, perform better than those students in U.S. school
three years or less in ELA. In the mathematic section of CAHSEE, students who are in U.S. schools 4 or more years perform better than those students in U.S.
school three years or less, however the numbers are not as disproportionate as with the ELA results. On the other hand the R-FEP students are generally
performing better than the English-only students.
A note must be made at the large number of students who are marked as “unknown years” in U.S. schools, both English Learners and R-FEP students. This
information has been shared with the District School Liaison Team (DSLT) and site administrations to work at cleaning up data files to ensure accurate
information submitted to the state and maintained internally.
B. Strengths and weaknesses of current plan:

STRENGTHS:
Leadership: Since 2007 GUHSD has had significant changes in district leadership including two new superintendents, one in 2007 and 2010. Both
superintendents selected and appointed by the school board have had priorities in literacy and English Learner students. The current superintendent has focused on
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the alignment of all English Language Arts programs across the district, with special consideration to particular populations such as Special Education and English
Learners. The district’s continued commitment to Professional Learning Communities (PLC) as professional development and creating interventions to ensure
student achievement remain in the forefront.
Increase in EL students: Prior to 2008, GUHSD was one of the few districts in San Diego that had not felt the urgency of English Learners not making
proficiency targets. This trend changed dramatically within the last ten years when the size of English Learners nearly doubled. Some of the EL increase is a result
of the Iraqi refugees that have taken residence in the El Cajon community and this will continue to be a challenge as religious organizations anticipate assisting
more than 12,000 families displaced by the war over the next five years. Despite the rapid growth of EL students in the district the number of students meeting the
targets for proficiency has been met for AMAO 1 and 2. This demonstrates that even with the increase of students, the ELD program is improving students’
English language proficiency.
Program/Curriculum: Recognizing that the EL adopted curriculum of past years was not adequately meeting the needs of standards-based curriculum and
instruction for our EL students, the Edge program was adopted district-wide in Spring 2008. The Edge program is closely aligned with the California ELD
standards and the English Language Arts 9/10 standards. All high schools have adopted the Edge program and the majority of teachers using the program have
been trained using SB472 funds.
Professional Development: Although all teachers in GUHSD have completed CLAD/SDAIE training and certification, there was a noticeable need for additional
administrative and teacher training, and professional learning community work with an EL focus. Since the 2008-2009 school year, at least three professional
development workshops were scheduled yearly for each school site to convene a team of seven site members to include the EL Coordinator, an administrator, a
counselor, and a representative from the four core content areas (English, mathematics, science, and social science). The focus for the professional development
workshops are to analyze district and school data, determine and set SMART goals, examine and implement revised LEA plan addendum, and determine a plan
and implement literacy for EL students. With the increase in English Learners on all school sites, GUHSD recognized that EL students are not solely the
responsibility of EL teachers and these workshops aim at bringing EL needs to the forefront.
Newcomers: There has been a rapid increase of over 1200 EL students in the district over the last four years (2006: 2191; 2010: 3401). The increase is attributable
to the 12,000 Iraqi refugee families that have taken residence in the El Cajon community. This will continue to be a challenge as religious organizations anticipate
assisting additional families from Iraq and Afghanistan displaced by the war over the next five years. As a result of this increase, GUHSD has opened the
International Newcomer Center (INC) and staffed the center with an EL Counselor and an EL Curriculum Specialist for the district. The goal of the INC is to help
new high school students (grades 9-12) whose first language is not English and who have not previously attended school in the United State, make a smooth
transition into Grossmont Union High Schools. The center assesses English and primary language proficiency, and math skills, recommends placement, creates a
student profile, evaluates school transcripts, and advises students and families on course selection. The INC also provides information on graduation requirements,
available school programs, and community resources. In addition to development of the INC, specific professional development has revolved around Newcomers.
In March 2010, GUHSD collaborated with the Grossmont-Cuyamaca Community Colleges to provide professional development for classified staff and counselors
on “Enhancing Cross Cultural Communications in our Community.” This workshop was a result of the Community Forum that was held in November 2009. Also,
GUHSD collaborated with Cajon Valley School District and hosted a Newcomer Institute in August 2010. Teachers and counselors were provided with workshops
regarding refugee cultures, socio-emotional needs of refugee students and families, and linguistic and content area strategies and supports for newcomers in the
classroom.
Placement tools: Prior to 2008, the district did not have a systematic placement protocol in the LEA plan to determine EL students’ English proficiency levels.
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Each school site made autonomous decisions for placing ELs in both English and mathematics. As a result, some school sites had multiple levels of ELs in one
classroom for both English and mathematics instruction. This approach left the program responsibility to the teacher to differentiate for the multiple language and
ability levels in the classes. In 2009-2010, a systemic placement protocol was designed and implemented to determine EL students’ English proficiency levels,
primary language proficiency, and proficiency in mathematics. This service is being provided through the INC.
Summative assessments: In addition to CST, CELDT, and other summative assessments, GUHSD implemented the use of CTB/MCGraw-Hill LAS Links as an
End of Course Examination for all ELD students. LAS Links is given to ELD students twice yearly using two different forms to provide teachers with students’
English language proficiency in reading, writing, speaking and listening. This information is used for ELD program placement and to monitor ELD student
progress.
WEAKNESSES:
Course Alignment: The district does not have a systematic placement protocol in the LEA plan to determine EL students’ English proficiency levels. Currently,
each school site has autonomously made decisions for placing ELs in both English and mathematics. Because of this autonomy, some schools have multiple levels
of ELs in both the English and the mathematics classroom. This leaves the program responsibility to the teacher to differentiate for the multiple language and
ability levels in the classes.
Curriculum Mapping/Writing: The new superintendent has focused on the revision of the English Language Arts programs across the district. This call to action
has brought ELA and English Language Development courses to the forefront to have an aligned ELA/ELD program across the district. Included in the need for
mapping and writing curriculum for ELA/ELD programs, are formative assessments that inform teachers and students on their English proficiency.
Feeder Districts: GUHSD is a 9-12 high school district that has at least seven feeder districts, not including private and charter schools, from around the East
County Region. Each of these feeder districts run different EL and literacy programs. Thus, when a student enters into the EL program at GUHSD as a ninth grader
the programs are different and students have to not only adjust to high school but also to different programs. This may be a possible justification for the upper
grade levels achieving proficiency at higher rates from the ninth and tenth grade students. In addition, the feeder districts have different means of collecting data on
their EL population. As a result, there is often difficulty in reporting and collecting the correct information as students transition to GUHSD.
Parent Participation: GUHSD has had an active DELAC for years however, not all schools have had active ELACs and representatives on DELAC. This has
become a priority since 2008, however, not all schools have an active ELAC. District-wide parent forums and conferences are held multiple times throughout the
school year. Translation services are provided for parents who speak Spanish and Arabic. However, GUHSD needs to further develop and improve the outreach to
the parents and community members.
C. Factors contributing to failure to meet AMAO(s):

Since 2008-2009 school year, GUHSD has meet the targets for AMAO 1 and 2. This is a great improvement! One of the challenges in meeting AMAO3 targets is
the cohort of students tested. For high school districts the cohort of students that account for AMAO 3 are tenth grade, first time takers of the CAHSEE. With the
influx of refugees in the district (close to 400 each year since 2008), these students are not in U.S. schools long enough to gain English proficiency. In addition,
many of these students arrive in our schools with educational gaps as they awaited refugee status from Iraq in countries such as Turkey, Jordan, etc. Though the EL
tenth grade CAHSEE takers are not very proficient in English, more are passing the CAHSEE mathematics section, demonstrating the possibility that it may be
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English proficiency.
Another factor to consider is the long-term (5+ years) EL student. Many of the long-term EL students are in mainstreamed courses and do not receive additional
services or supports to ensure passing the CAHSEE. School sites vary in the ways they prepare the tenth grade students in ELA and mathematics courses for the
CAHSEE and some sites may not differentiate services to the long-term EL student.
D. Conclusions from analysis that inform program modifications:

•
•
•
•
•
•
•

Work on aligning the ELD courses with the implementation of EDGE textbook program.
Align the ELD program with a curriculum map for each course and integrate formative and summative assessments to monitor student
progress.
Determine programs/interventions for long-term ELLs who are not supported through the ELD program.
Provide teachers/counselors with every ELLs’ Catch up plan and LAS Links data through Performance Profile (student data system).
Establish services to assist long-term EL students.
Provide professional development regarding English Learners (newcomers and long-term) including differentiation, student engagement, etc.
Determine a consistent program and criteria to monitor R-FEP students.
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Educational activities to improve English proficiency and
academic achievement

Timeline

Person
Responsible

Funding
Sources and
Estimate

2. Describe scientifically based research strategies to
improve
English-language Development (ELD). (AMAOs 1 and 2;
English Learner Subgroup Self Assessment [ELSSA] Section
B)
Develop district wide criteria for placing EL students in ELD classes.
This will include English language proficiency assessments that will
be administered upon enrollment.
1. Develop district-wide protocol to support district criteria for placing
EL students.

•

June 2011

Consistent administration of LAS Links assessment

2. Formative assessments (adopted text and curriculum embedded) are
used at least each grading period to allow for movement between ELD
levels and monitor the progress of ELs in R/LA and ELD.
a. Edge program cluster assessments will be used as formative
assessments/benchmarks to measure EL student progress in
ELD.
b. Formative writing assessments/benchmarks will be developed
and implemented to measure EL student progress.

Develop
assessments by
August 2011;
Assessments
every grading
period and/or
after each cluster
in Edge; weekly
for writing
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EL Site
Coordinators,
Site
Administrators,
EL District
Curriculum
specialist, EL
Director

EL Site
Coordinators,
Site
Administrators,
EL District
Curriculum
specialist, EL
Director

No funding
required.

EIA-LEP
$5,000

Progress
Reports
(Monitoring by
LEA)

3. Flexibility in school site master schedules will allow for sufficient
ELD, Sheltered and intervention courses that accommodate the needs of
all EL students.
a. Use formative assessment results as criteria to move students
programmatically.

June 2011;
September 2011;
January 2012;
June 2012

Site admin,
Guidance, EL
Director

No funding
required.

February, April,
May 2011; 2012
dates TBD

EL PLC teams,
EL Coordinators,
EL Director

EIA (Professional
Development
Office) $25,000

Weekly

Principals, EL
Site
Coordinators,
ELD teachers, EL
Curriculum
Specialist

No funding
required.
Will imbedded in
existing site PLC
collaboration
time.

EL students will be provided with specifically designed
academic instruction in English to ensure they have access to
the core curriculum.
4. Content-based, academic language development supports ELs growth
of core content knowledge and mastery through quality SDAIE
scaffolded instruction by highly qualified teachers that allows
engagement with grade-level subject matter content.
• uses the same rigorous academic core content, with
pedagogically accommodated options for participation and
contribution as their native English-speaking peers
• defines academic content and language objectives—using all
four linguistic domains (listening, speaking, reading and
writing)
• makes use of contextualizing methods and materials (i.e.
graphic organizers and adapted texts)
• emphasizes scaffolding methods, interaction, engaged learning
opportunities (modeling, sharing, and guided approaches)
5. PLC teams plan use of SDAIE strategies/literacy strategies during
lessons.
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LEA ensures that EL students receive ELD lessons based on
their English proficiency level.

April-June 2011

6. Newcomer students are placed in ELD programs that are intensive,
specialized programs within a school. Students may be placed in
mainstream, non-core subjects outside of the ELD program such as art,
physical education, etc. Newcomers may have a double period of
English instruction.
a. ELD courses will be aligned with Edge program district-wide.
A curriculum map will be clearly articulated for each course
with a writing component.
7. Beginning, Early Intermediate, and Intermediate ELD students are
placed in at least one period per day of an ELD program within a
school. Intensive ELD students are placed in grade-level appropriate
academic courses taught in English with scaffolded instruction to
develop specialized academic language and core content knowledge
within each subject area.
8. High-quality ELD and SDAIE programs accelerate academic English
development and provide systematic, standardized ELD instruction to
develop ELs’ abilities in listening, speaking, reading, and writing using
effective transitional design, materials, and pedagogical methods.
• instructional materials and curriculum align with grade level
English Language Arts and ELD state standards to meet the
literacy needs of EL students
• promote positive learning environments to decrease anxiety and
allow for risk-taking with developing English language
proficiency
• promotes high levels of engagement within the classroom
• uses methods appropriate, yet extending, student’s level of
English
• provides context using gestures, visual and graphics, multimedia, real objects, and manipulatives

Each semester

Each semester;
Formative
assessments
every grading
period
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ELD teacher
committee, EL
Curriculum
Specialist, EL
District
counselor, EL
Director

Asst. Sup of Ed
Services,
Principals, EL
Director, EL
Counselor

EL PLCs, Site
Admin, Site EL
Coordinator, EL
Curriculum
Specialist, EL
Director

EIA-LEP $5,000

EIA-LEP
$500,000 in FTEs

EIA-LEP $5,000
Title III $5,000
for substitutes
and materials

9. Utilize PLC teams and PLC time to plan common assignments,
assessments and instructional practices.

Weekly

10. Counselors understand the placement options and course programs
for EL students. Assessment data is used to place new students.
Counselors meet with current students to ensure that their coursework
matches post-secondary career goals.

Each semester

ELD teachers, EL
site coordinator,
No funding
EL Curriculum
required.
Specialist
Will imbedded in
existing site PLC
collaboration
time.
District EL
Counselor, EL
Director, Site
Admin
No funding
required.

Monitoring by Regional COE Lead

3. Describe scientifically based strategies to improve
academic achievement in reading/language arts (R/LA).
(AMAO 3)
The literacy plan for the EL subgroup, which is grounded in
scientifically-based research, is effectively implemented.
1. Students will receive instruction and support to develop academic
language. A common academic language list will be determined and
distributed for all teachers.
• Provide purposeful and relevant vocabulary instruction
• Learn academic facts for deeper understanding and assessments
• Be provided with time to develop academic skills with language
support

List to be decided
by June 2011;
Implemented into
classes for 20112012; monitored
weekly
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EL PLCs; EL
Coordinator; Site
Admin; EL
Curriculum
Specialist; EL
Director

Title III $5,000
Hourly pay and
materials

2. Students will develop metacognitive skills to monitor their own
comprehension.
• Utilize “fix up” strategies during reading and listening
• Adjust to the demands of different kinds of text
• Evaluate and determine importance of ideas in the text
• Make connection to personal experiences, other texts, or world
events
• Ask questions
• Make inferences
• Synthesize, retell, and organize knowledge
• Develop literacy habits and skills to apply across the content
areas

Professional
Development
Feb, April, May
2011;
Implemented into
classes for 20112012; monitored
weekly

EL PLCs; EL
Coordinator; Site
Admin; EL
Curriculum
Specialist; EL
Director

Professional
Development
Feb, April, May
2011;
Implemented into
classes for 20112012; monitored
weekly

EL PLCs; EL
Coordinator; Site
Admin; EL
Curriculum
Specialist; EL
Director

Website refining
and development
August 2011;
Implemented into
classes for 20112012; monitored
through
formative
assessments and

EL PLCs; EL
Coordinator; Site
Admin; EL
Curriculum
Specialist; EL
Director

Title III $10,000
Substitutes and
materials

There is a collective responsibility and school wide culture that
focuses on student motivation, engagement, and achievement. There
is equity and access for all learners.
3. Students will become skilled readers, writers, speakers, listeners, and
thinkers.
• Opportunity for practice (modeling, guided practice, etc.)
• Authentic communication
• Effective support and explicit instruction
• Higher-level questioning and thinking (Bloom’s Taxonomy) to
produce a deeper understanding

4. Student will achieve competence and proficiency in literacy through
authentic and purposeful instruction and practice. Existing literacy
website will be used and expanded as a repository for EL strategies and
best practices for teachers.

•
•

Motivated to engage in literacy tasks and provide a purpose for
reading
Set instructional goals
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EIA-LEP$10,000
Substitutes and
materials

Title III
$10,000

•
•
•
•
•

Provide feedback that is corrective, specific, and timely
Advanced organizers to assist students with retrieving, using
and organizing important information for their own knowledge
Use flexible and cooperative groups consistently and
systematically to enhance student learning
Enhance students ability to synthesize and organize information
(main ideas, support details, etc.)
Provide opportunities for students to extend learning and reach
proficiency through reviewing and applying knowledge in
homework and practice

LAS Links
Summative
Assessment

5. Assist ELs with challenges they may encounter when reading new
material. Existing literacy website will be used and expanded as a
repository for EL strategies and best practices for teachers.
• Comprehending texts with a large number of unknown words
• Understand text that includes idioms, figurative language,
imagery, and symbolism
• Understanding literary terms (antagonist, protagonist, climax,
denouement, etc)
• Focus on teaching nonfiction reading to assist in accessing
facts and language, writing stages, brainstorm vocabulary and
themes within cooperative groups, use graphic organizers, etc.

Website refining
and development
August 2011;
Implemented into
classes for 20112012; monitored
through
formative
assessments and
LAS Links
Summative
Assessment

EL PLCs; EL
Coordinator; Site
Admin; EL
Curriculum
Specialist; EL
Director

EIA-LEP $5,000
Title III $5,000

6. Assist ELs with challenges they may encounter when writing. A
district-wide writing program will align to 9/10 English Language Arts
standards. Existing literacy website will be used and expanded as a
repository for EL strategies and best practices for teachers.
• May restrict writing vocabulary to known words and phrases
• Use of accurate verb tenses
• Sentence structure
• Focus on teaching writing to assist in writing stages, brainstorm
within cooperative groups, use graphic organizers, show models
of good writing at their language level.
Monitoring by Regional COE Lead

Website refining
and development
August 2011;
Implemented into
classes for 20112012; monitored
through writing
formative
assessments

EL PLCs; EL
Coordinator; Site
Admin; EL
Curriculum
Specialist; EL
Director

EIA-LEP
$10,000
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4. Describe scientifically based strategies to improve
academic achievement in mathematics. (AMAO 3)
Math instruction for the EL subgroup is aligned with SBE-adopted
Mathematics framework and aligned standards-based instructional
materials are used to meet the math needs of EL students. EL students
will be provided with specifically designed academic instruction in
English to ensure they have access to the core curriculum.
1. Content-based, academic language development supports ELs growth
of mathematic knowledge and mastery through quality SDAIE
scaffolded instruction by highly qualified teachers that allows
engagement with grade-level subject matter content.
• Uses the same rigorous mathematics content, with
pedagogically accommodated Options for participation and
contribution as their native English-speaking peers
• Defines academic mathematics content and objectives—using
all four linguistic domains (listening, speaking, reading and
writing)
• Makes use of contextualizing methods and materials (i.e.
graphic organizers and adapted texts)
• Emphasizes scaffolding methods, interaction, engaged learning
opportunities (modeling, sharing, and guided approaches)
2. Mathematics instruction addresses cultural needs and challenges.
• Different calculation processes, demonstration of work,
culturally different pedagogical instruction of math literacy,
etc.)
• Mathematical concepts may not be universal
• Specific challenges in forming numbers, U.S. measurement and
temperature systems, 12-hour clock, use of vocabulary words
and concepts for money.

February, April,
May 2011; 2012
dates TBD

Math EL PLC,
Site PLC teams,
site admin,
department chair,
EL coordinator

EIA: Professional
Development
Office $25,000

Quarterly

EL Math PLC,
ELCoordinator,
EL Curriculum
Specialist

Title III,
substitutes
$10,000
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Criteria are clearly defined for placing EL students in appropriate
math classes and site master schedules accommodate the needs of the
EL subgroup.
3. Summative assessments (CST, End of Course exams, and other
adopted text exams) will be used for placement of EL students in the
appropriate proficiency level for mathematics. Formative assessments
(adopted text and curriculum embedded) are used each grading period
to allow for movement and monitoring the progress of ELs in
mathematics.

5. Flexibility in school site master schedules will allow for sufficient
ELD, Sheltered and intervention courses that accommodate the needs of
all EL students.

Every Semester

June 2011;
September 2011;
January 2012;
June 2012

EL Math PLC,
Content PLCs,
Dir Curriculum,
Dir Assessment,
EL Coordinator,
EL Curriculum
Specialist, EL
Director

Curriculum
funds;
Assessment
office funds; EIA

Site admin,
Guidance, EL
Director
No funding
required.

Monitoring by Regional COE Lead

5. Describe scientifically based professional development
strategies and activities, including coordination efforts with
other Elementary and Secondary Education Act (ESEA)
programs.
1. The district provides instructional assistance, professional
development, and support to all English/reading/language art and math
teachers of ELs through building professional learning communities
that collaboratively make curricular decisions engage in learning,
teaching, reflecting, planning, discussing that is focused on improving
student achievement.

Four times each
school year

EL Director, Site
Admin, Site EL
Coordinators,
Asst. Sup Ed
Services

EIA-LEP $5,000
Title III $20,000
substitutes &
consultants

.
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2. Schools and the district facilitate and support teacher content-area
and grade-level collaboration on a weekly basis to focus on SMART
(specific, measurable, attainable, results-oriented, and time-bound)
goals. Staff has regular opportunities to meet by department or subject
matter to review data, discuss it in a meaningful way, examine the
implications, make instructional decisions, and plan lesson delivery.
The budget reflects student needs as identified by student achievement
data.
3. District and site administrators, along with teachers, regularly
examine and discuss achievement data, including site level data, by
student subgroups. The focus is on the results of those students that are
succeeding and those that are not.

4. School leaders support teacher learning about EL/SDAIE/SEI
strategies, SBE-adopted instructional materials, and content area
literacy instruction through frequent, high quality, job embedded
professional development and by providing opportunities for strategy
sharing, feedback, and coaching.

6. Hiring is focused on appropriately trained teachers in areas where
student achievement needs are the greatest. Currently employed
teachers have appropriate certification and are highly qualified to teach
ELs.

Weekly

Site Admin

Four times each
school year as
district; weekly
by sites

EL Director, Site
Admin, Site EL
Coordinators,
PLC teams

EIA; Title III;
Imbedded into
existing PLC
collaboration
time

Monthly

EL Director, Site
Admin, Site EL
Coordinators,
Asst. Sup Ed
Services

EIA $15,000
Title III $10,000
substitutes &
consultants

Each Semester

Superintendent of
HR; Ed Serv Sup; No funding
required.
Site Principals;
EL Director

Monitoring by Regional COE Lead
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No funding
required.
Imbedded into
existing PLC
collaboration
time

6. Describe parental participation and outreach strategies to
help parents become active participants in the education of
their children, including coordination efforts with other
ESEA programs.
1. Encourage and promote broad involvement of the parents of EL
students and the community. Schools will properly constitute an
English Learner Advisory Committee (ELAC) and the district will have
an active District English Learner Advisory Committee (DELAC).
Parent meeting agendas for ELAC and DELAC reflect improving
student achievement.

Monthly

EL Director, EL
Coordinators,
Site Admin

2. Build capacity for strong parent involvement through the Parent
Involvement Committee which coordinates all parent forums and
educational opportunities. This is coordinated with other programs.

Monthly

Ed Services
Admin Directors,
Site Admin, PTA
and other parent
leaders

•

Outreach to EL parents to engage in school-related
activities and events

3. Continue to provide workshops and opportunities for parents to
develop skills, techniques, and strategies to assist their students at
home.

Quarterly
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Ed Services
Admin Directors,
Site Admin, PTA
and other parent
leaders
EL Director, EL
Coordinators,
Site Admin

EIA $5,000

EIA LEP
($1,000)
Project Shield
Grant $2,000
Title III (1,000)

EIA $10,000
Title III (10,000)
Project Shield
Grant $5,000

4. There is clear and transparent two-way communication between
Monthly
school administration, leadership teams and teachers with the parents
and community members. Parents are provided with academic
information, in a language understandable to parents, regarding their
student’s progress in meeting standards in ELD, ELA, and mathematics,
along with graduation requirements. Oral and written translations are
provided for parents (student assessment results, program descriptions,
etc.) and for every advisory meeting and parent conference at the school
and the district.

EL Director, EL
Coordinators,
Site Admin

EIA $100,000

Monitoring by Regional COE Lead

7. If applicable, identify any changes to the
Title III Immigrant Education Program.
1. Encourage and promote cultural awareness through
professional development opportunities for teachers,
counselor, and staff.

•
•

Newcomer Institute (Summer)
Multicultural events at school sites

2. Opportunities for PLC professional development
for counselors regarding international transcripts,
schooling, working with parents and students of
different cultures, etc.
• Counseling/guidance workshop
3. Provide cultural trainings for parents and students
new to the country.
• Got Plans college workshop
• CASH for College
• Monthly parent forums
• IParent workshops
Monitoring by Regional COE Lead

3-4 times
yearly, in
addition to
Newcomer
Institute in
summer

EL Director,
EL
Coordinators,
Site Admin

2-3 times a
school year

EL Director,
EL Counselor,
Site Admin

Monthly

EL Director,
EL Counselor,
Site Admin,
Student
Support
Services
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Title III $100,000

No funding required.

EIA $10,000,
Title I $10,00
Title III $5000

May workshop-Iraqi/middle
eastern workshop
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